OOCQBBIT BESOHE 



ED 126 471 

iOTHOB 
TITLE 

PDB DAT^E 
NOTE 



EDBS PRit& 
DESCRIFTOBS 



CS 002 836 

Berger, Allien 

Iiplications of .Beaaing Eesearch for classrooi ♦ 
-Teachers and Adninistrators, 
76 

2(rp.; Paper presented at the Sixth iorld Congress on 
Beadibg (Singapore, Aug'ust 1976) 

l!f-'$0.83 HC-$1>.67 Plus Postage. 
♦Coamunication Problems; Educational Heeds; 
Eleientary Secondary Education; Higher Education; 
♦Inforaation Dissemination; Interdisciplinary 
Approach; Motivation; ♦Beading Besearch; ♦Eesearch 
Needs; ♦BeseaVcch Problems 




ft/BSTRA'CT . / 

/ Questionnaires submitted to 451 Pennsy-lvania teachers 

indicated /that only a small percentage utilize teaching ideas gained 
directly /from reading research. Poor "communication betnee* 
research^iTJs, a|id teachers can be attributed to the underl^dng purposes 
,for research and the methods through which it is disseminated, tfhe 
undertaking pf research projects is frequently motivated by a desire 
to satisfy requirements for graduation, promotion, or tenure, rather 
than a; desire to contribate to the body of knowledge. In addition, 
researchers .caping little for other views keep themselves and their 
studejftts within the confines of their own disciplines, disregarding 
ideas' from other schools of thought. Several things contribute to the 
problem— research writing is often unintelligible, students are ' 
encobraged to keep silent rather than express conflicting views, and 
teachers are seldom afforded contact with researchers through 
conferences. Improvement of reading re.search and instruction is 
dependent on respect for individual differences, the development of' 
research centers for teachers and administrators, a focus on general 
as wel,l as specific knowledge", and concern for community needs. 
(KS) 
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It becomes a habit, maybe an addiction. You get a long-distan.ce 
telephone call from some professional bu^body at some foundation, 
or university 'Sincerely hope you cary fit it into your schedul^-- 
it will be a privilege to have you with/us — return fare economy / 
class and a modest honorarium. ' Or niaybe no honorarium at ally 

The passage is from a new novel by Ar/thur Ko0stler, his first major 

work of fiction 22 years after The Age of Longing and 32 years after 

Darkness at Noo n, In his newer wor|j: KoestJLer narrates a meeting of twelve 

great minds of the world. Their task: to focus their attention on 

Approaches to Survival . The conference begins with a cocktail hour ^n 

Sunday evening, and Koestler watche^ over these people through the rest* 

of the week relentlessly. He callg: them — and his novel -- The Call Girls . 

IVhat cioes a major work of fiction — or at least a work of fiction 

written by a major writer— have to do with Implicati^ons of Reading Research 

V ^ A 

for Classroom Teachers and Administrators? 



Appreciation is extended to Charlene Andolina an4 Lynn Kent^for their help 
with this work. / / / 
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Like other important writers , Koestler is a keen observer, and whaX 
he relates should not be dismissed lightly. He. -notes that "the characters 
In this tale are fictitious, but the authors, publications and experiments 
quoted by them ^re authentic." \ihat hQ says about research/ and its 
dissemination'' has a direct bearing on our topic. 

There is not time here to talk more of Koestler and his writings, 
some of which are available in 33 languages and all of which will be available 
in 20-volume edition. Let me just say that Koestler came to mind last 
month when I examined the results of a nationwide questionnaire study prepared 
for this presentation. He came to mind when I examined* the findings of an 
in-depth look' at teaching practices in two schools in the State of Pennsylvania 
He came to mind as- 1 reflecte'd on ipore than a hundred documents and twenty 
years of teaching in schools and universities in the United States and 
Canada. ^ 

From a Consideration of all these data, it is witl^ regret that J 
report that, with relatively few exceptions, teachers and administrators 
find little use for research. 

Findings from "Teachers in Two Schools in Pennsylvania 

and ^ 

Superintendents of Schools \throughout the United States 

Only 15 p^r cent of teachers in two schools near Pittsburgh identified 
research articles as providing them with the impetus to make changes in 
their classrooms. Similar findings came from, questionnaires mailed to 
1,000 superintendents of schools throughout the United States. The 
questionnaires were designed to ident^ify changes in the reading and 
/language arts programs in theiu schools. The respondents had the 
opportunity to indicate their degree of familiarity with these changes ' 
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and whether or not they had implemented them in their schools within the ^ 
last 3, 5, or 10 years. By placing a check in one of five columns, for 
instance, each respondent could indicate familiarity with and/or 
implementation of miscue analysis, clgze igpaspcedure, flexible scheduling, 
non-graded classes, programs for learning disabled, for the gifted. 
They had the opportunity to respond to a totjffl-^of 44 items. 

The questionnaire included a lie factor which was composed of ten 
items such as ontogeneous reading instruction, burst -on-target reading, 
and BRA Study Skills. You will be pleaded to know that, while some 
respondents indicated a familiarity with these non-existent items, few 
indicated that they had been implemented in their schools. 

To each of the 44 items the 454 respondents indicated their sources 
of . information. That is, how did they know about rebus readers, or 
mapping, or the maze technique? Through courses? periodicals? inservice? 
informal meetings? conference proX:eedings? ERIQ? The preliminary analyses 
indicate that, as in the in-depth study of two schools, only a small 
percentage came about their ideas from research directly. 

. Most of the respondents fMicated no familiarity with cloze procedures^ 
*§jven though the concept was reported a quarter of a century ago. While it^is u$ed 
in much reading research, it spenrs to be coming into the schools (like 
other research -based ideas like sentence combining, as w.ell as reading 
in the content areas and writing in the content areas) through the 
iipplementation of commercial publications. , f 

The compTete data of the questionnaire study will be reported ii/ a 
few months at the annual meeting of the Natdoital Reading Conferehc^ in / 
Atlanta, Georgia, USA. ' . ' , 

. . ' ,4 
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Cansideration of Findings , 
How can we explain the limited use of Research by teachers arid 
^administrators in schools throughout the United States? Two related questions 
may provide the answers: why is research done? and how is research 
disseminated? 

Wny is research done? . . o 

Students tend to do research to satisfy requirements for advanced 

degrees; thej^ doctoral dissertations (and, in some places, masters theses) 

are among the finest (and worst) research available. It does not follow, 

though, -that satisfying research requirements for advanced degrees also - 

satisfies interests and needs of schools. Indeed, relatively few students 

even share their findings with teachers and administrators, ^and those who 
- / 

do tend to do so in a form that is of little use. Having attained their 
degrees, most never do another piece of research for the rest of their 
lives, and a good portion of these one-shot researchers are among those 
whose dissertations have been honored by the International Reading 
Association. 

IVhile ^there are some professors who make steady and important 
contributions to the body of reading research every ye3.r,»most professors 
soem to do research to satisfy requirements for promotion and tenure. 
But they also tend to do (or, more likely, direct) research as if wearing 
flinders l^henever I think of 'these researchers I am reminded of a scene 
from my childhood 'of ^ horse that used to pull a milkwagon. I used to ^ ^ 
stand on the sidewalk and "watch the horse pulling the wagon with nary • 
a look to the l^ft or the rights With even greater intensity, some 
researchers caring little 'for other views keep themselves and their 
students, within the confines^of their 6wn:'disciplines , disregarding the 
contributions of other disciplines and the ideas from other professions 
which would enhance the use of research in the schools. ^ 



Let me provide some examples which show how research can be confined 



narrowly. * 



The University of Pittsburgh has a component cm campus called the 

f 1 7 ■ 

Learning Research and Development Center whose mi^sipn is to develop and 



share research in a useful way' with practitioners/; Recently it has become 
interested in ^reading research. . With large func]/s from the U. S. Government, 
the directors of the J^earni^g Research and Dev^'lopment Center invited 
researchers to visit with them fifty came ior three days in April, 
fifty for three days in May, and fifty for tpee days in June, to talk 
about research in beginning^yrea,ding . Those/invited/pame from all parts 
of the United fetates and the eastern part pf ^^nada (with one person 
passing tlirough from l^ew Zealand). With i6nly a few exceptions , those, who 
came reflected the ^di^ciplihe of cognitive psychology'. IVhile this ciis- 
cipline has made some important contributions to an understanding of the 
reading process, so h'kv^ researcfiers and practitioners from other disciplines, 

^ Not only wa^ there litt^le int^ri^st in obtaining views of those from 
other disciplines, there was no interest in the reading research conducted 
uitdet the direct j^Dn of Marion Jenkinson whose students at the University 

. ' . , ' , ; ■■- - A ' 

of "Alber^ta 'have been piroducing doctor^il dissertations, for a. decade that 
have b^n honored by the International Reading Association. iHer efforts 
at producing intpprt^nt ^reading research through her students resulted in,^ 
her being honored at the ly World Congress on Rpading in Buenos Aires„. 

IVhile there was interest ^in qxperijnentai studies (classical and time-7 
sequence) , and SjOm0 intQ^est in certuin kinds of descriptive studies 
(cx^rrel^tion^M^sjlthere/was virtually no interest in (jase studies, longitudinal 
studies^ surveys |\ or /any kinds of historical 'studies , even though all of 
these, have made impbrtant contributions to beginning reading research. 
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l*hile these meetings were going on in April, May, and June,, this same 
organization was writing a proposal to obtain funds for /i Nat^ional Reading 
Center; and, in a similar manner, there was no^ interest in. views beyond 
' their Qwn even though only two blocks away there is a member of the board 
of directors' of the International ^Reading Association • 

Just as there is a tendency to avoid remote areas and to confine '^^^^^^ 
our3elves to our own discipli^ies, there is a similar tendency to neglect 
research conducted in other languages. I ha^^e come across books in Spanish 
which are virtually unTcnown to the research coniim!^nity in the English-speaking 
World. One by J. E. Segers first appeared in 1939 in Belgium and has 389 
1 ref eren^zes ^to the reading process; his book has been reprinted three times 
in Spanish. Other books in Spanish virtually unknown to reading researchers 
in English include those by Berta de Braslavsky, Wolfgang Zielke, Antonio 
V Blay Fontcuberta and a recent work by Jorge Bisbini and Enrique Savransky. 
I have brought these books to the attention Q;f the ERIC Network; however, 
no funds are available to translate them. I regret that I am ignorant of 
y other books on reading which may b€i available in Japanese or ai\y of the 
Other great languages of the world. 

In short, research is done for reasons in addition to thos^ which we 
tend to acknowledge.' " . 
How .is research disseminated? 



:o thos^^^ich w€ 



ERIC 



The formal ways of disseminating research is through publications, 
courses at i^niversities , and conferences. 
Publications < * ' ' . 

IVhile some researchers write clearly, much research writing is among 
the worst writing in the world. Here is an example of something thaf^'camfes^ 
across my. desk' recently . . The report is entitled Decoding, Semantic Processing , 
and Reading ComprehensigTi Skills > .Let me share with ybu the final paragraph: 

■ ' ■ . ■ - ^ ^- ''■ ■ ' ■ ( 
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In conclusion, our results suggest that decoding and semantic 
processings are separable processes, and that although Iqss skilled 
comprehcnders have difficulty decoding, this does not result in 
difficulties in accessing meaning. This finding may have important 
ramifications for the study of the reading process for it suggests 
that less skilled comprehenders can automatically pick up the • 
meaning of printed words. The source of difficulty, then, may hot 
be located in single word semantic processing, but in some other 
component of the reading process. 




Gplinkoff aip. .Rosinski, 1975, p. 16. 

It is no wonder that teachers or administrators dt) not pick up> things 

like that to read: it is close to gibberish or what is more politely/ 

referred to as Engfish. . • 

It is hard for me to understand why stud:ehts of reading research all 

over the continent have the impression that they must write up (or down). 

their research reports in the third person for the sake of objectivity. 

( Subjectivity , ^which has many charms, must wonder why so many jesearchers — 

except Piaget and a few other giants --adore Objectivity .) I have never 

heard a satisfactory explanation of how phrases like "It was found that" 

and "The investigator administered the tests" instead of "I found" and 

"I tested" make for greater objectivity--everi^though it is easy to see . v 

how such phrases give the impression of> greater objectivity. 

Giants like Sir Isaac Newton and -Albert Einstein described their 

experiments and observations in simple, uplifting language. 

Fi^om Newton: - ' , 

I made a little hole, in the midst of the Paper for that Light 
to pass through and fall on*a felack Gloth'behind it; and th^ 
I saw the two streams plainly. 

- (from tTie Tliird Book of Opticks , p. 326. 

I took a black oblong stiff Paper terminated ty Parallel Sides 
and with a Perpendicular right Line drawn cross from one Side 
to the other, distinguished it into two equal Parts. One of 
these parts I painted with a rtd colour ancl the other with a 
' blue. The Paper was very black... • . 

- (from the Second, Book of Opticks , p. 202) i 
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I measured. . . 

- (from the Second Book of Opticks . p. 301) 
From Einstein: 
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Let us suppose; our old friend the railway carriage to be 
traveling along the rails with a constant velocify.!? 

" ^^^""^ Relativity: The Special .nH Heneral Theory , p, 
ea^ o^hefnn t\"^^°"' °^ " ^""2^' ^"^^^^^^ alongside of 

rhuJ\-t1ro- ihe-h-r-J- 1^ , 

have never seen either a gas range or a pan before B,!t ?f T 
notice a luminous something of-bfuish coL^r ulder'the fi^st .an' 

? can an^ibute . ?r ^^T^^' ^"'"^ circumstance to which 
can attribute the different behaviour of the two pans. 

meSanics''for'irfh' ^ - ^^^^^-^ 

mecnanics for m the special theory of relativity-) to whirlA 

r^'sp: t%tt'he'r'eV'''''^"' '^^'^''^^ °' bodies'SnsJdltd w th 

LTa\\\:;t:5\oin\^:;i:a?r^t^!.'^ ^^^^^ ^^^-^^o- 

- Relativity: The Sper.-im .nH Genernl l^^y 85-86) 

If E'instein and Newton wrofe in straight-forward language, one wond^s 
why so many investigators of reading behavior>ow feel that they must 
combine the third person with the passive voice to come up with prose 
that is convoluted. It strikes- me as very unlikely thai Newtan would ' 
describe his experience by saying, "The investigator was sitting under an 
apple tree when it appeared that an dbject that looked likean apple either 
fell or was dropped upon the investigator's head." " 



Author '.s Note: The paragraphs about Einstein and Newton Appeared as a 
guest editorial in the Journal of Reading Behavior. 
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Courses 



Just as students are encouraged to write in the. third ^person passive 

voice, so are they encouraged to think. Far better. for them to remain silent, 

passive, anonymous and even obsequious than to express views that are not* 

m accord with those of their professors. To do so is risky--a B instead 

» ■ 

of an A or perhaps no Ph.D. * » 

For students who have made great investments of time and money, the 

cost of intellectual honesty and emotional integrityis far toa high. It 

is more convenient to pl*ease professors. y 
With students w ave shared with me their concerns I have shared 

with them the great poet'*W/^H. Auden 's. poem, "The Unkno\m Citizen." 
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The Unknom Citizen 
(To JS/07/k/378 
This Ma0>le Monument 
Is Erected by the State) 



He was found by the Bureau of Statistics to be . 
One against whom! there was no official complaint. 
And all the reports on his conduct agree 
That, in the njddern sense of ^an* old-fashioned word, he 
was a saint. 

For in everything he did he served the Greater Community. 
Except for the War till the day he retired 
^ He worked in a factory and never got fired. 

But satisfied his Employers, Fudge Motors Inc. 
jfm Yef he wasn't a scab or odd in his^iviews. 

For his Union reports that he paid his dues, 
. (Our report on his Union shows it was sound) 
And our Social Psyc^logy workers found 
That he was popular with his mates and liked a drink. 
The Press are convinced. that he bought a paper every day^ 
And that his reactions to advertisements were noirmar^n 
every 'way. 

Policies taken out in his name, prove that he was fully insured, *^ 
And his Health-card shows he was once in hospital but left 

it cured. • • ' 

Both Producers Research and High -Grade Living declare 
He* was fully sensible to the advantages of the Instalment Plan 
And had everything necessary to the Modern Man, 
A phonograph, a radio, a car. arid a frigidaire. - 
Our researchers into Public Opinion are content , 
That he held the proper opinions for the time of year; 
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IVheri there was peace, he was for peace; when there was war, 

he .went . ^ 
He was married and added five children to ,the population, \ 
lVbi.g:h our Eugenist says was the right number for a parent of 

his generation, * ■ ^ ^ 

And our teachers report that he n^ver interfered with their 

education. v f 

^' Was^he free? Was he happy? The question is absurd: 
Had anything been wrong, we should certainly have heard. 

"And our teachers report that he never interfered with their education. 
We must listen to our students so that we, as well as they, become educated. 
Conferences ' . 

Notwithstanding what Koestler says, conferences are important .1 It 
is good to see old friends again; make new ones, learn what's going on ^ 
elsewhere. To do this, though, we tend to go to the same conferences — 
teachers go to conferences for teachers, administrators to coirf^rences 
for administrators, and researchers to conferences for researchers. Some 
of^this is financial of course; we ^cait only go to so many confei?€nGfes . 



Nevertheless, it is the rare res< 



archer who listens to teacher^ and 



administrators at their conferences, and the rare teachefOTr administrator 

who comes *to research conferences. Suc^})^ interchange should be encouraged., 
< 

for researchers would come to learn moi^^ about the actual problems of 
busy teachers and administrators who In tSim would learn more about the 

- \ ■ ■ 

needs of researchers. }Vithout such intercl^ange , we tend to. tal^ to our- 
selves, enjoying our own id^as reflected, oi^ir ef forty applauded, engaging ,^ 
in a process somewhat akin ^o convertin^the converted. 

But no matter whd goes to what conferences, they are enjoyable and, at^ 
larger ones, which are. known as convent ions , there is an air of excitement 
and /anticipation- suth as a person has in visiting a traveling Chautauqua. 



♦ . .. * 
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Educational Implications * 

Before noting educational implications, let me apologize 'fpr over-^ 
simplifying and. generalizing aspects of a complex matter. I£.only there 
wexe world ^nough and time to consider tliis Wtter more fully. 

Even jjfith, what we Know, though, we can do much to make reading research 

. . / ■ " . . . • 

more useful to school teachers and administrators. 

For a beginning, we might talk and listen more to each other and come 

♦ 

to better know each other's problems. We might talk and listen more to 
children^" ^ ^ • ' 

We could avoid calling children subjects^- -a concept not far removed 
from objects , 

There are times, we can remember, when we may learn as ipuch from an 

N of one as from an N of one thousiand. • ' 
\ 

If we believe in individual differences, then we might use .analyses 
which go beyond mean averages th to cloud reality. ' 

If we really have concern for other human beings, then we must remember 
that masses of statistics can mafee^TK'SL^e sight of tljem, just as the , / 
computer can make^^^i^^vjose our feel for the data themselves r\ 

^n doing , basic or applied research, we can coiranunicate ideas (jlearly; 
we can keep in mind our au(lience: for teachers and adminifetxatoius we' can 
develop more publications focusing upon the expansion^ of the educational 
implications in tesqarch rbports. ' . . . 

We can establish Mrop-in research centers for teachers and administrators, 
around the country. ^ 

Let us strive to be generalists as well as specialists, recalling that 
an expert is one that knows more and more ab'btit^less and less. » 
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You may recall, incidentally, that Buckminster Fuller, inventor of 



• the geodesi^c dome, could not get past his freshman *year at •Harvard. Itfhen- 
ever I think of Harvard, I think of, Cambridge, and it strikes me as amaz^in§ 
that with aj.1 Harvard's Cxainpower, the Boston-Cambridge area has one of the 
, highest crime rates in America. 

must tal^e ca,re not to cater to a reward system which pays little 
heed to „ the community. ^ ' \ 

Perhaps Buckminster Fu^er is correct -in thinking that' \ 

,^ iVe aye in an age tTiat assumes the- narrowing trends of specialization 
to be logical, Tiatural, and dftsrrable. Consequently, society expects 
all earnestly responsible coiiufiunication to 4)©' crisply brief. Advan- 
cing science has now discovered that all the known cases* of biological 
extinction haAfe been caused by overspecialization, , whose concentration 
of only selected genes sacrifices general adaptability . ^\ Thus the 
specialist's brief for pinpointing brevity is dubious. In the meantime, 
humanity has been deprived of comprehensive tfiaderst^nding . Specia'liza- 
tion has\.bre!^<4eelings of isolation, futility, Ind confusion in individ- 
uals. » It has also resulted in the individual's leaving. responsibility 
for thirtking and Social action to others. Specialization breeds biases 

" that ultimately aggregate as international and ideologicS.1 discord, 
which, in turn, leads to war.p 

' . . Buckminster Fuiler, Synergeti'cs , xxv 

It seems that Buckminster Fuller has much in common with people ' ^ 
like Agatha "Christie and Minnesota Fats, they are all keen observers. 
They ^e relationships* tffat wa^jcjo not see easilj^. ^Minnesota Fats looks 
at a pool table and sees new designs. AgatHk Christie turns commonplace 
.events 'into mysteries. Buckminster Fuller, like Einstein and Newton — 
and Arthur I^6estler--unravels some of our own mysteries. 
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